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Glossary
ISI- Independent Schools Inspectorate

ISSR- Independent School Standards Regulations (2014, as amended)
DSL- Designated Safeguarding Lead

SEND- Special Educational Needs and Disabilities

RSHE- Relationships, Sex and Health Education

CE- Common Entrance

TPR- Theology, Philosophy & Religion

1. Purpose and scope

This policy sets out Wetherby Preparatory School’s intent, implementation and impact for a broad,
balanced and ambitious curriculum for children in Reception—Y8, in line with the Inspired Central
Education Practices document. It should be read alongside linked policies such as the Marking
and Feedback policy. Departmental folders provide subject-specific schemes of work, progression
maps and assessment. In addition, curriculum guides are shared with parents at the start of each
academic year to provide an overview of what their children will study.

2. Statutory and regulatory alignment
Wetherby Preparatory School’s curriculum and associated documentation ensure that:

1. Part 1 ISSR — Quality of Education is met, including: a balanced curriculum with full-time
supervised education; effective preparation for the opportunities, responsibilities and experiences
of life in British society; appropriate provision for pupils of differing aptitudes and needs, including
those with SEND; and suitable PSHE/RSHE.

2. I1SI Inspection Framework expectations are met, with a sustained focus on pupils’ education,
personal development, physical and mental health, and social and economic wellbeing.

3. SEND Code of Practice is enacted through inclusive quality-first teaching, reasonable
adjustments and graduated response.

4. Safeguarding (KCSIE) and Prevent Duty are integrated across the taught and wider curriculum,
including online safety and political impartiality.

5. Equality Act 2010 duties are discharged, promoting equal opportunities and prohibiting
discrimination, harassment and victimisation.

6. RSHE is taught age-appropriately and sensitively, in line with current DfE guidance, with
parental engagement and the right to request withdrawal from sex education elements where
applicable.

The School maintains a compliance map cross-referencing This policy with ISSR Part 1 and linked
policies. Departmental schemes signpost statutory coverage and progression.




3. Curriculum intent

We aim to develop:

e Scholastic excellence and curiosity through deep subject knowledge, disciplined thinking
and high-quality work.

o Character and culture: curiosity, kindness, resilience, leadership and service, aligned with
fundamental British values (see appendix)

¢ Inclusive ambition so that every boy, including those with SEND or EAL, experiences
success and achieves highly from their starting points.

o Preparation for next steps: seamless transition to senior schools (11+/13+ routes,
scholarships), and lifelong learning habits.

o Metacognition and deep learning: we aim to share the learning journey with students so
that learning is co-produced, ensuring that learning is deep.

e Responsive teaching: Teaching demand a continuous development of skills to effectively
conduct formative assessments of student progress throughout the lesson. This involves
integrating feedback loops into discussions, thereby facilitating rapid advancement and
ensuring that all students are adequately challenged and supported

4. Principles
EYFS

The four principles of the EYFS underpin all the guidance in Birth to 5 Matters, which is
designed to show how these principles work together for children in the EYFS. These are:

* A unique child

* Positive relationships

* Enabling environments

* Learning and development

To ensure high quality of education and care in the Early Years, we;

* Employ staff who understand child development

* Create an atmosphere of mutual respect

* Plan a relevant, rich and stimulating and carefully structured curriculum

» Observe, assess and review, building on what individual children already know and can do
* Plan transitions between home and school

* Use effective communication systems with parents, carers and other agencies.

KS1-3
In addition to the principles set out for the EYFS, we aim to deliver the following;

¢ Breadth & balance: linguistic, mathematical, scientific, technological, human and social,
aesthetic/creative and physical.

o Coherence & sequencing: knowledge and skills are mapped across years with clear end
points, threshold concepts and revisiting for retention.

e Literacy & numeracy across the curriculum: explicit teaching of vocabulary, reading and
writing, and mathematical reasoning in every subject.

¢ Digital fluency & online safety: purposeful use of technology, with explicit teaching of safe,
responsible participation online.




Cultural capital: planned experiences (trips, visiting experts, clubs) broaden horizons and
connect learning to the wider world.

Pupil voice: opportunities to reflect on learning, set goals and contribute to curriculum
improvement.

Tutor guidance: Form Teachers and Co-Form Teachers provide daily oversight,
encouragement and structured support.

4. Curriculum structure (Reception—-Y8)

The curriculum is delivered through discrete subjects with planned cross-curricular links
where they enhance learning.

Departments publish annual long-term plans (curriculum overviews), termly medium-term
schemes (sequencing, knowledge, skills, vocabulary, assessment), and lesson level plans
where appropriate.

Setting by ability is used only in English and Mathematics, from Year 5 upwards, to
maximise progress while maintaining high expectations for all.

Curriculum time allocations are published annually in Appendix A and reviewed each term
to ensure balance and sufficiency.

Homework / home learning is purposeful (pre-teach, practice, retrieval, reading, extended
projects), with clear feedback expectations and parity across sets.

Form time at the start and end of each day ensures children are supported pastorally and
academically.

5. Inclusion, SEND and high ability

Quality first teaching underpins provision for all. Teachers make reasonable adjustments
and adapt teaching to remove barriers to learning.

The graduated response (assess—plan—do-review) is used where additional support is
needed; pupil passports and provision maps record strategies and outcomes.

EAL learners receive targeted support while accessing the full curriculum.

High prior attainers are extended through depth, enrichment, scholarship pathways,
specialist workshops, external competitions and academic extension tasks.

Individual risk assessments and support plans are in place where medical or pastoral
needs affect access to the curriculum.

Form Teachers and Co-Form Teachers track wellbeing, progress and homework
completion daily.

6. Assessment, feedback and reporting

Formative (day-to-day checks and responsive teaching).

Summative (standardised tests, end of unit/term assessments, CE mocks).
Diagnostic (identifying misconceptions and specific needs).

Evaluative (judging impact over time at pupil, class and cohort levels).

Whole year assessment cycle (illustrative)




Baseline (Autumn Term): CEM BASE tests for Reception, CATs for all pupils in Y3-8, New
Group Reading Tests twice a year, PASS assessments used to monitor wellbeing. Targets
are agreed with pupils in discussion with tutors.

Periodic: low-stakes quizzes, retrieval checks, common assessments; tracking meetings;
parent consultations.

Formal: assessment weeks Y3-7; Y8 scholarship and CE mocks; Cambridge Primary
Insight Tests in the summer term for Years 3—-6; external entry assessments as required by
senior schools.

Reporting: at least two formal written reports per year and one parents’ evening per year
group; ongoing communication via Teams/ISAMS. Form Teachers and Co-Form Teachers
ensure pupils act on feedback and maintain good routines.

Feedback

Feedback is timely, specific and actionable; pupils act on feedback during dedicated
improvement time.

Marking conventions are published in departmental handbooks; whole-school expectations
ensure clarity and consistency.

7. Preparation for senior school transition

Children are prepared for 11+ and 13+ entry routes, including scholarship examinations.
Interview practice is provided through a partnership with Oppidan Education Mentors and
with external headteachers, ensuring children are confident and well prepared for the
demands of senior school admissions.

The school places emphasis on public speaking, debating and reasoning skills, both in
English lessons and through clubs, assemblies and competitions.

Additional opportunities include mock examinations, reasoning practice, current affairs
seminars and leadership roles within school.

Form Teachers and Co-Form Teachers provide ongoing guidance throughout the
admissions process.

8. Enrichment and clubs programme

The school runs an extensive clubs and activities programme that contributes significantly
to pupils’ development. These include sport, music, art, coding, debating, outdoor pursuits
and service opportunities for all children regardless of age or gender. Clubs provide a
platform for children to pursue new interests, develop talents, build confidence and form
cross-year friendships. Many enrichment activities directly support scholarship preparation,
communication skills and leadership.

Form Teachers and Co-Form Teachers encourage children to participate actively in
enrichment, ensuring balance with academic commitments.

9. Response to ISI Inspection requirements

The curriculum is designed to meet ISI expectations by ensuring high academic standards,
effective personal development, and robust provision for pupils’ physical and mental health.
Children are well prepared for the opportunities and responsibilities of life in British society,
and evidence of impact is demonstrated through outcomes, destinations, enrichment
participation and pupil voice.

Form Teachers and Co-Form Teachers play an essential role in monitoring these aspects
day to day.




Excellent teaching practice at Inspired schools is defined by the Inspired Teacher Standards, which
form the foundation of 360° teacher evaluation and performance management systems at every
school.

These standards are relevant to all members of staff who are involved in the development of the
pupils. Additionally, Form Teachers and Co-Form Teachers play a central role in guiding each boy
through their educational journey. Dedicated form time at the start and end of each day is allocated
to monitor progress, identify obstacles, provide pastoral support, and ensure homework is
completed.




Curriculum Map

S = Set by ability

Subject

Art

1 hour

Clubs

1.5 hours

English

4 hours

4 hours S

French

1 hour

1.5 hours

2 hours

Games

5 hours

Geography

1 hour

1.5 hours

History

1 hour

1.5 hours

ICT

1 hour

Latin

1.5 hours

Library

30 minutes

Maths

4.5 hours

4.5 hours S

4 hours S

Music

1 hour

30 minutes

PSHE

30 minutes

Reading

30 minutes

Reasoning

30 minutes

1 hour

Science

2 hours

3 hours

Swimming

30 minutes

TPR

1 hour




Careers Guidance
Year 8 follow a Post Common Entrance programme which involves speakers from the parent and

wider community to learn about different careers and opportunities, responsibilities and experiences
of adult life.

Enrichment
Opportunities for debating and public speaking are provided, and scholarship pathways are
supported through extension classes, competitions and tailored mentoring.
The provision of academic enrichment opportunities is encouraged in all subjects. This may take the
form of visiting speakers, project work and / or trips. Departments are expected to provide some form
of enrichment in both the Lower School and Upper School each academic year.
Assessment
“Assessment for Learning is any assessment for which the first priority ... is to serve the purpose of
promoting pupils’ learning. It thus differs from assessment designed primarily to serve the purposes
of accountability or of ranking or of certifying competence.”

Paul Black 2002

Assessment is formative, diagnostic, summative and evaluative:

¢ Formative assessment refers to any process by which children are made aware of how they can
make progress.

¢ Diagnostic assessment is a teacher’s method of identifying particular needs and providing the
support required. (Centred around differentiation)

o Summative assessment involves measuring what has been learned in formal assessment.

o Evaluative assessment involves reporting on the overall progress made.

Assessment OF and FOR Learning

Assessment of Learning is used to make judgements about attainment.

Assessment for Learning is the process of seeking and interpreting evidence for use by children and
their teachers to decide where the children are in their learning, where they need to go and how best

to get there

Assessment of Learning finds out what the children know whereas Assessment for Learning finds
out what the children know and then plans the children’ next steps.

Aims
The aims are to:

¢ Recognise and take account of the variety of prior learning experiences, learning styles and
multiple intelligences of all children.

¢ Enable children and teachers to identify achievements and plan for future progress.




o Assist with continuity and progression throughout the school and to senior school.

e To keep and use accurate records of pupil attainment which are used to inform all teachers of
pupil strengths and sustained progress.

Whole Year Assessment Plan

Autumn Term

Spring Term

Summer Term

Internal School
exams

Reception BASE assessments

Y3-5 Lower School
Assessments

Y8 Scholarship mocks

Y7 Foundation CE mocks

Y8 CE mocks

Y8 Scholarship mocks

Y3-7 End of Year Assessments

Y8 Common Entrance Exams

Senior School
Exams

Y8 Reserve List exams

Y6-Y7 ISEB Pre-Tests

Y6 11+ exams

Y6 11+ exams

Y8 Common Entrance Exams

Standardised
Assessments
(Potential)

Y3-8 CATS tests (Sept)

Y7-Y8 MIDYIS

Standardised
Assessment
(Progress)

Y3-6 NGRT (Dec)

Spelling Shed Termly (Y3-6)

Y3-6 NGRT (Mar)

Spelling Shed Termly (Y3-6)

Cambridge Primary Insight Tests
Y3-6 (Reading, Spelling, Maths,
Arithmetic, Developed Ability)

Spelling Shed Termly (Y3-6)

Pupil attitudes to
self and school
(Steer
Assessment)

Steer Assessment is completed in September to monitor a pupil’s attitude to school.
Intervention strategies are put into place in order to address any issues which may arise.

Parents’ Evenings

\Whole school

Whole school




Summative Assessments
These depend on the nature of the task, the subject and the criteria set.

Each piece of work completed, where possible and/or appropriate must receive a
grade/percentage/score.

As a guide, the following grades and percentages may be used to establish a consistent system
within Wetherby Preparatory School.

There are exceptions and different subjects obviously require different grading approaches.

Common Entrance Grading

For use primarily in the Upper School when
discussing/assessing CE papers.

A* 85>
A 70 — 84
B 60-69
c <59

All assessment processes must be useful in the sense that they should have a positive impact on
children’ learning and the teacher’s teaching.

It should encourage achievement beyond the National and Common Entrance Curricula, where ‘non-
academic’ achievement is also seen as an integral part of the continuum of the individual boy’s
achievement.

Cycle Testing

Cycle test revision - Cycle Test revision is a key weekly component of homework and allocated
appropriate slots.

Assessment - Cycle Testing

Purpose: The process of weekly cycle tests is one form of summative assessment and is intended
to help students feel more assured in test conditions and, in doing so, help them feel more serene
and perform better in high-stakes external assessments, long-term. Cycle tests primarily assess
knowledge recall and application.

Year groups: A weekly Cycle Test slot is scheduled in Years 7 and 8, as close to 60-minutes as
possible.

Scheduling: Cycle tests are sat during a scheduled period and, to This end, do not take anything
away from curriculum time. Ideally, it is scheduled for the entire school on Monday or Tuesday
Period 1 (after registration).

Testing conditions: Tests are held under examination conditions, such that students are
systematically exposed to such conditions. Exam conditions mean:




Different room from normal classroom (where feasible);

Layout of the room replicating exams; Test supervision independent from the subject teacher
(where feasible);

Students from several classes mixed in the same room (where feasible).

Rota: Cycle tests are scheduled on a rota throughout the entire academic year and This rota must
be shared with students and parents at the start of each term. There are two models available: 1
cycle test per week for rotation through no more than 4-5 subjects or 2 cycle tests per week for
rotation through 6 or more subjects. Rota should avoid: the first 3 weeks, during which the slots
should be used for baseline testing; examination weeks as well as the week immediately before
and the week immediately after; weeks of the year that are heavily impacted by residential trips,
collapsed timetables, performing arts showcases.

Format: The key format guidance is as follows:

Tests should be 45-60 minutes in duration and focus on knowledge recall and application.
Students requiring extra time must be taken into consideration and should be in a position to
complete the cycle test within the scheduled timetable slot. Set tests that are easy to create and
easy to mark. In other words, teachers should set what they normally would do anyway as part of
the topic/unit. Aim to use multi-choice, auto-marking or existing test material.

Tests may be sat on-screen or on-paper or a combination, whichever is most appropriate for the
high stakes examinations that students in the school will take in High School.

Preparation guidance: The key guidance for preparation of the test is as follows:

Tests will be sat in the subjects and on the dates indicated in a schedule published at the start of
the academic year.

Teachers must ensure that students know what topics are coming up on the tests a week in
advance and that they have clear indications of what resources to revise and study techniques.

Teacher should provide a bank of exemplar questions to allow the student to practice thinking,
application and extension of knowledge.

There should be no other tests or homework deadlines on the day of a cycle test.

Feedback: Data must be collated and fed into tracking systems — and feedback should be given —
in the same way as it would be for any other assessment component of the programme. Results
from cycle tests must be given appropriate weight in the establishment of overall academic
attainment in reports.

Absence: In the event of pupil absence, cycle tests are conducted no later than one week after the
rest of the class.

Mindfulness exercises: Schools are encouraged to incorporate mindfulness exercises and
breathing techniques into the allocated cycle test time.




APPENDIX
Guidelines and Additional Information for Teaching Staff
ASSESSMENT FOR LEARNING

Assessment for learning is ongoing and integral to the teaching and learning process. It should
provide feedback on learning and involve the children in self-evaluation, setting goals and being
responsible for their own learning.

AfL requires children to have a clear understanding of what they are trying to learn (learning
objectives), how they can recognise achievement (learning outcomes), what 'good’ looks like
(success criteria) and why they are learning This in the first place (i.e. the big picture, sometimes
linked to personal curricular targets).

Learning objectives in lessons are important because they help secure progress towards the
medium-term and longer-term objectives. They support planning and help focus the teaching on
what children need to learn. They help children see the point of individual lessons or sequences of
lessons.

Learning outcomes are important because they focus on the boy’s achievement and help teachers
design lessons that enable children to do well. As important as clear learning objectives are, it is the
clarity of learning outcomes that most helps children make good progress over a sequence of work.

Success criteria are the refinement of the learning outcomes. They provide the detail needed to
help children understand how to evaluate the quality of their work and improve it.

There are nine main features of Assessment for Learning:
1. CONDITIONS of LEARNING

This involves creating an ethos and environment in which children can enjoy learning and reflect,
improve and grow in confidence which is fundamental to learning. Children should always be
encouraged to take pride in their work and adhere to the presentation examples below. Teachers
should aim to show the children what ‘good’ looks like. An example of what is found in a children
book is found at the end of This appendix.

2. DESIGNING OPPORTUNITIES FOR LEARNING

This emphasises the importance of a clear focus on learning objectives and planning and sharing
them with the children and parents. It involves planning the key focus points for the learning and
teaching and involving the children by making them aware of, and part of, the creation of agreed
success criteria. It is about ensuring that the context is designed to enable the learning objective
to be fulfiled and being confident to adapt the planning and teaching at any time if the learning
objective, based on the assessment during the lesson, is not being fulfilled.

3. FEEDBACK ON LEARNING

The most effective feedback is oral and immediate. It informs children of their strengths and
weaknesses and provides strategies for improvement. It should be in the form of comments, be
positive, be prompt and regular and encourage children to think for themselves how improvements
may be made. More detail is provided in the Marking and Feedback policy

4. DAY TO DAY ASSESSMENT STRATEGIES

Day to day assessment is an essential aspect of effective teaching. It involves the teacher focusing
on how learning is progressing during the lesson, determining where improvements can be made




and identifying the next steps. During the lesson teachers should be listening to, observing and
engaging with the children to be assessed. Strategies such as questioning, observing and discussion
with children can be used. To make full and effective use of assessment strategies, children regularly
need to be involved in the process — assessment in partnership.

5. MARKING

Marking essentially has two functions: to provide an assessment record and to provide feedback to
the boy.

Points to consider include:

o Can the children read your comments?

¢ Do you allow time for the children to read your comments?

¢ Are your comments written with the same level of care and attention to detail you expect from
your children?

Your marking should:

Provide clear feedback to children about strengths and weaknesses;

Recognise, encourage and reward a boy’s effort and progress;

Help parents understand the strengths and weaknesses in their sons’ work;

Provide a good record of children’ progress;

Focus teachers on the areas of learning where groups and individual children need specific help.

Teachers should consider whether:

¢ Comments are to form the basis of a discussion between teacher and pupil;
e Comments are to inform future work;
and/or

e Comments are to correct or improve an existing piece of work;
o Follow-up time has been built into lessons for children to reflect on marking and respond to it.

6. USING CURRICULAR TARGETS

Curricular targets are based on learning objectives. They are informed and identified by analysis of
children’ work, discussions with children, teacher assessments and test performance. They identify
whole school priorities and areas for improvement which are included in the School Development
and Improvement Plan and linked to Performance Management. Curricular targets are translated
into year group targets based on age related expectations; they steer improvements, guide teaching
and set the focus for future assessments.

7. FORMATIVE USE OF SUMMATIVE DATA
An assessment activity can help learning if it provides information to be used as feedback by

teachers and children in assessing themselves and each other, to modify learning and teaching
activities in which they are engaged, such as:

Helping children structure their own revision through self and peer assessment;

Encouraging children to set questions for each other;

Enabling children to develop their own mark schemes to help their understanding of what counts
as a high quality outcome.

8. USING ICT TO SUPPORT LEARNING




All children are issued with a Surface Go or Lenovo personal computer. This was be used both in
school and at home for completion of learning tasks. Children will have the full suite of Microsoft
Office applications available to them to aid their learning

All teachers will set-up a Microsoft Team for their class and children will have access to all online
resources used by the school.

All homework will be posted on Teams with resources made available for all children. There will be
no physical homework diary for This academic year.

Most textbooks will be made available online (via Dynamic Learning) as well as exam papers for
children working towards CE.

Digital platforms available to teachers include:

Mathletics

GL Assessment — CAT, NGRT
Cambridge Primary Insight
Atom Learning.

9. INVOLVING PARENTS

Parents are their son’s first and enduring educators and know and understand their son better than
anyone else. It is important to see parents as co-educators and encourage a two-way flow of
information between home and school in which parents contributions are valued. It involves parents
sharing information with teachers about their son’s development, interests, strengths and needs.
This will help the adults involved to plan learning opportunities for the children that will capture their
interests and extend their experiences. Equally, This sharing of information will provide support to
parents, helping them to build on This learning at home. The following aspects of communicating
with parents are delivered:

Provide curricular information to parents through the produced booklet and planned evenings;
Parent meetings;

Meetings between teachers and parents;

Timely response to parent enquiries via email.

Vocabulary for Writing Learning Outcomes

It is important to find the right words when writing learning outcomes. The following list of words and
terms is provided as an aid in the familiarisation process.

Activities giving evidence of knowing may be described in terms of:

Define, describe, identify, label, list, name, outline, reproduce, recall, select, state, present, be aware
of, extract, organise, recount, write, recognise, measure, underline, repeat, relate, know, match.

Activities giving evidence of comprehension may be described in terms of:

Interpret, translate, estimate, justify, comprehend, convert, clarify, defend, distinguish, explain,
extend, generalise, exemplify, give examples of, infer, paraphrase, predict, rewrite, summarise,
discuss, perform, report, present, restate, identify, illustrate, indicate, find, select, understand,
represent, name, formulate, judge, contrast, translate, classify, express, compare.

Activities giving evidence of knowledge / understanding may be described in terms of:




Apply, solve, construct, demonstrate, change, compute, discover, manipulate, modify, operate,
predict, prepare, produce, relate, show, use, give examples, exemplify, draw (up), select, explain
how, find, choose, assess, practice, operate, illustrate, verify.

Activities giving evidence of analysis may be described in terms of:
Recognise, distinguish between, evaluate, analyse, break down, differentiate, identify, illustrate how,

infer, outline, point out, relate, select, separate, divide, subdivide, compare, contrast, justify, resolve,
devote, examine, conclude, criticise, question, diagnose, identify, categorise, point out, elucidate.




Increasing demand

Draw State Record Recognise Identify
Locate
Sort Describe Select Present information
from text
Decide Discuss Define Classify Explain how
Devise Calculate Interpret Construct Clarify
Determine
Plan Predict Conclude Solve the.key
points
from...
Explain the
Formulate | Explain why Use the Reorganise | differences
pattern to...
between...
Link/make Use the Use a . Evaluate
X . Provide
connections idea of... model of... . the
evidence for .
between... to... to... evidence for




Presentation at Wetherby Preparatory School

Monday 4" September 2023

Title

Subtitle




1. | Point 1
2. | Point 2

It is very important that your book is presented in a neat and tidy way. The way you set out
your book work should always be the same and it should not be difficult for me to read your
handwriting.

e Date — on the right hand side of the page on the top line and underlined with a ruler.
e Leave one line after the date.
e Title — in the middle of the page and it must also be underlined with a ruler.
e Leave one line after the title.
e Always start writing next to the red margin on the left.
e When answering questions make sure you put the number inside the red margin.
e Diagrams should be drawn neatly with a pencil and ruler.
e Graphs should be drawn neatly with a pencil and ruler. Label the x and y axes
appropriately.
Untidy work = redo!
Appendix British Values

Promoting British Values

At Wetherby Preparatory School, British Values are embedded throughout the curriculum, co-
curricular programme and daily life of the school. Through academic study, enrichment
opportunities, charitable initiatives and a wide range of clubs, pupils develop the knowledge,
skills and character needed to become responsible, respectful and active citizens in modern
Britain.

Democracy
Pupils are encouraged to express their views, listen respectfully to others and engage in

informed discussion. English lessons promote debate, philosophical enquiry and the
exploration of different perspectives, while Geography and History encourage pupils to




evaluate evidence and consider contrasting viewpoints. The Debating Club further develops
pupils’ confidence in public speaking, critical thinking and respectful disagreement. In Art,
pupils participate in critiques, group discussions and voting activities, ensuring that all voices
are heard and valued.

The Rule of Law

Respect for rules, fairness and responsibility is reinforced across school life. History and TPR
explore the development of laws, justice and ethical decision making, while practical subjects
such as Science, Computing, Art, Design Technology and Games emphasise the importance
of safety procedures, responsibility and accountability. Through clubs, performances, fixtures
and educational visits, pupils learn the value of self-discipline and respect for established
expectations.

Individual Liberty

Pupils are encouraged to think independently, make informed choices and take ownership of
their learning. Literature, philosophy and PSHE provide opportunities to explore themes of
freedom, identity and personal responsibility. Art encourages creative self-expression, while
Computing teaches pupils to exercise freedom responsibly through online safety, privacy and
digital citizenship. A broad programme of clubs, activities and enrichment opportunities
enables pupils to pursue individual interests, develop confidence and build independence.

Mutual Respect and Tolerance

Respect for others is central to the culture of the school. Through English, TPR, Geography,
PSHE and Art, pupils explore diverse cultures, faiths, beliefs and experiences, developing
empathy and understanding. Topics such as prejudice, discrimination, migration and global
citizenship encourage pupils to appreciate different perspectives and challenge intolerance.
The school's extensive co-curricular programme brings together pupils with a wide range of
interests and backgrounds, fostering positive relationships and mutual respect.

Active Citizenship and Service

Pupils are encouraged to contribute positively to their community through charitable
fundraising, community initiatives and leadership opportunities. These experiences develop
compassion, social responsibility and an understanding of the importance of helping others.
Through service, teamwork and collaboration, pupils learn that they can make a meaningful
contribution to society.

Through the curriculum, charitable work, debating opportunities and a rich programme of clubs
and enrichment activities, Wetherby Preparatory School ensures that British Values are lived
and experienced daily, preparing pupils to contribute positively to life in modern Britain.




